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description of the aspects of the plan that were influenced by specific input. 
�x A description of the actions the district will take to offer classroom-based instruction whenever 

possible, particularly for students who have experienced significant learning loss due to school 
closures in the 2019–2020 school year or are at a greater risk of experiencing learning loss due 
to future school closures.  

�x A description of how the district will provide continuity of instruction during the school year to 
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English, when pupils are not meeting compulsory education requirements, or if the district 
determines the pupil is not engaging in instruction and is at risk of learning loss. 

�x A description 
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Professional development for all educators on strategies needed to deliver high-quality instruction 
and on the District’s learning management system, Google Classroom, that ensures students access 
to learning grounded in the essential standards. 

6. Appropriate supports for students receiving Special Education  
Ensure students with disabilities are included in all offerings of school education models by using the 
IEP process to customize educational opportunities and supports when necessary. 

7. Targeted student support and interventions 
Supports and instruction for small groups of students who need additional instructional and/or 
social and emotional attention.  

8. Communication and feedback 
Regular communication to students and parents on learning goals and student progress, including 
weekly teacher-student-parent/guardian communication and report of student progress consistent 
with the District’s grading policies to maintain the home-to-school connection.  

9. Assessments and accountability 
Assessments during learning and throughout the school year that evaluate how students are 
progressing both in the moment and over time to address learning loss before and after the school 
closure.  

10. Support for English Learners  
Designated and integrated instruction in English language development including assessment of 
progress toward language proficiency and targeted support to access curriculum. 

V. Major Initiatives: 
A broad range of departments has contributed to the development of the Learning Continuity and 
Attendance Plan. This has occurred both through their ongoing work in developing components of the 
district’s ‘Return Together’ plan as well considering stakeholder input and refining specific aspects 
based on the priorities of the community.   
 
The Learning Continuity and Attendance Plan is closely aligned to the district’s ‘Return Together’ plans.  
As the components have been released, leading with the ‘Return to Health’ and ‘Return to Learn,’ this 
plan has been updated accordingly.  It is noted in the plan that, as of this writing, there are multiple 
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Key changes to the plan include: 
�{ Modification of statement on the cover page to address the labor-related negotiations context.  The 

revised language includes a link to the established district web page detailing the differences 
between the district’s and SCTA’s proposals when negotiations were in progress.  The revised 
language also clarifies the current context in which negotiations have ended and the district has 
implemented the plan. 

�{ Expanded content specific to English Learners in the Pupil Learning Loss and Supports for Pupils with 
Unique Needs sections. 

�{ Updated content specific to Learning Hubs and inclusion of distinct plan language for on-site 
instruction specific to students with disabilities. 

�{ Revised ‘contributing’ status of specific actions in expenditure tables per SCOE’s revised guidance on 
eligibility for such status. 

�{ Revised dollar amount of Increased Apportionment from $75,880,420 to $75,858,780 as directed by 
SCOE’s Business Services office. 

�{ Updated projected expenditures for Air Purification Units and Matriculation and Orientation Center 
(MOC). 

  
VII. Lessons Learned/Next Steps: 
 
While the Learning Continuity and Attendance Plan was not designed to fully replace the Local Control 
and Accountability Plan (LCAP) for 2020-21 that was eliminated, it is a critical component in the district’s 
ongoing continuous improvement process.  The stakeholder engagement and staff planning that have 
occurred during the development of the Learning Continuity and Attendance Plan have established a 
strong foundation upon which the current year’s Local Control and Accountability Plan development will 
build.   
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Learning Continuity and Attendance Plan Template (2020 –21) 
The instructions for completing the Learning Continuity and Attendance Plan is available at 
https://www.cde.ca.gov/re/lc/documents/lrngcntntyatndncpln-instructions.docx. 
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SCUSD’s Core Value states: We recognize that our system is inequitable by design and we vigilantly work to confront and interrupt inequities 
that exist to level the playing field and provide opportunities for everyone to learn, grow, and reach their greatness. 

As the district has planned to ‘Return Together’ - in the physical and virtual space - addressing the learning loss that students experienced 
during spring and over the summer is a priority.  This is especially critical for the student groups experiencing disproportionate impacts from 
the pandemic.  Using this lens, SCUSD has established the following vision statement: 
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Stakeholder Engagement  
[A description of the efforts made to solicit stakeholder feedback.] 

SCUSD’s engagement of stakeholders regarding distance learning and reopening plans for 2020-21 began in June and continued throughout 
the development of this plan.  Efforts have included listening sessions, surveys, a town hall event hosted by the board, solicitation of public 
comments on the draft, and meetings with stakeholder groups.  Additional sources of input include board member summaries of regional 
town halls and listening sessions, feedback gathered by student leaders, and public comments on agendized board items.  The input was 
used by staff to inform their ongoing planning and is reflected throughout this document.  
 
District staff started the stakeholder engagement process for distance learning and school reopening as the 2019-20 school year ended.  As 
the spring semester closed, the district administered a survey to families to obtain their feedback on distance learning.  This survey was 
made available in English, Spanish, Chinese, Hmong, and Vietnamese and administered via Google Forms.  5,293 parents/caregivers 
responded to the survey.  A corresponding survey was also administered to students to seek their feedback on the distance learning 
experience.  A total of 2,362 students in grades 4-12 responded to the survey.  This represented approximately 8% of the 28,229 students in 
grades 4-12.  Detailed results can be found on the Research and Data Collection page of the district’s Return Together site.  Both surveys 
were made available in multiple languages. 
 
During the last week of June and in early July, the Executive Leadership team, led by the Superintendent, held a series of listening sessions 
with key stakeholder groups.  These sessions were held to solicit feedback on the district’s draft reopening plans and initial thinking regarding 
distance learning for the 2020-21 school year.  Each session included a brief overview of the district’s vision for reopening schools, the 
guiding principles being used to inform planning, and the draft distance learning framework.  Stakeholder groups were further engaged to 
solicit input on the preliminary Learning Continuity and Attendance Plan Draft.  Specific sessions and meetings for the groups included: 
�x S.48
[(.)1(dnt)-3(,)]TJ
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The district received 22,952 unduplicated parent/guardian responses, representing a 56% response rate, during the 7.27.20 to 8.10.20 
survey window.  The survey was made available in multiple languages. 
 
On 8.11.20, the Board of Education held a ‘Virtual Town Hall’ to discuss distance learning and the district’s Return Together plans. In 
addition to learning, the identified topics included health and safety, social and emotional learning, and state and county guidelines. Panel 
members included board members, students, SCUSD staff, Sacramento County’s Public Health Officer, and a representative from Public 
Advocates.  Over 100 questions were received in advance and many more were submitted during the course of the event.  Nearly 1000 
community members attended the Zoom webinar event or watched it on the district’s live broadcast.  Simultaneous interpretation was 
provided within the Zoom environment in Spanish, Hmong, Cantonese, Vietnamese, and American Sign Language (ASL).  Brief 
presentations were provided by Dr. Olivia Kasirye, Sacramento County’s Public Health Officer, and Liz Guillen, Director of Legislative and 
Community Affairs for Public Advocates.  Ms. Guillen’s presentation included a review of Senate Bill 98 and summary of the specific 
requirements within the Learning Continuity and Attendance Plan.  Following this, students and board members posed several of the most 
common stakeholder questions received and staff responded to each.
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[A description of the options provided for remote participation in public meetings and public hearings.] 

Stakeholders had options to participate remotely at multiple public meetings and the district’s public hearing.  This evolved over time and in 
response to stakeholder input.  Beginning with the 8.20.20 meeting, board meetings included the opportunity for members to provide public 
comments live, in addition to the method utilized since school closures - submission of comments by email prior to the meeting.  Public 
comments submitted prior to the meeting are read aloud by staff and posted for viewing on the district website.  The town hall event on 
8.11.20 was held as a zoom webinar.  This included the opportunity for attendees to submit questions live through the ‘Q&A’ function.    

Meetings with key stakeholder groups were held via zoom, and in many cases, were open to the public.  Public attendees at meetings were 
able to listen to presentations and discussions and, at identified times, participate or provide public comment.  As an example, public 
attendees at LCAP PAC meetings are included within the zoom ‘room’ and can observe all discussions and are invited to observe small 
group discussions via the breakout room feature.  A time is reserved at the end of the meeting for formal public comment and the chat 
feature is open for public contributions throughout.  Chat comments are saved and included in the posted meeting notes.  In a second 
example, the DELAC meeting enabled attendees to contribute to the chat, pose questions for the presenters, and engage in the larger 
discussion.  The DELAC meeting also featured simultaneous interpretation in multiple languages. 

[A summary of the feedback provided by specific stakeholder groups.] 

Overall, the feedback that stakeholders provided included valuable insights, recommendations, and questions.  These addressed 
experiences during the spring school closures, priorities for the district’s return to distance learning and in-person instruction, and input 
focused on pre-existing issues.  These are issues that existed prior to the pandemic, may have been exacerbated by the pandemic, and will 
remain after unless they are addressed at a foundational level.  Listed below are the key ideas that emerged across most or all of the 
stakeholder groups.  It is important to note that strong correlation exists between many of these items and the district’s ten expectations for 
distance learning: 
 
�x Our current situation is an opportunity to do things differently and disrupt the status quo – to better serve all students. 
�x One size does not fit all – training, instruction, and communication all need to meet the individual and group needs of students, families, 

and staff. 
�x Distance learning in the spring was not effective and needs to be much better in the fall.  Critical aspects include live instruction, access 

to recorded lessons, access to teachers and staff, and communication of clear expectations on a regular basis. 
�x We need to focus on our most vulnerable students in our planning and implementation.   
�x Parents, guardians, and caregivers need much more support to effectively partner in the education of students at home.  This includes 

clear guidance for what they should expect from distance learning, opportunities to engage in two-way dialogue regarding district planning 
and their own student’s learning, and training, resources, and support to utilize technology and support learning at home. 

�x Training and accountability for staff are both critical.  We need to reduce the amount of variation in program implementation and the 
instructional experience of students and families.  Specific training for distance learning is needed. 

�x Relationship building, Social Emotional Learning (SEL), and mental health need to be prioritized along with physical health and safety.   
�x Provide support to students and families to address access and connectivity issues that impact their ability to engage in distance learning. 
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The Community Advisory Committee (CAC), which supports individuals with exceptional needs and their families, provided input through the 
June Listening Session, August ad-hoc meeting, and September Special Meeting Q&A with Chief Academic Officer Christine Baeta.  Key 
ideas included: 
�x Students are diverse and need to continue learning in diverse ways. Multi-tiered support needs to improve, not stop, during distance 

learning.   
�x We need to address silos – students with disabilities are often considered ‘students of SpED.’  Our attitude needs to be one where each 

person is working with each child - NOT one where students with disabilities are seen as ‘somebody else’s problem.’   
�x If the district focuses on fixing Special Education first, then everything else will fall into place. 
�x Students are general education students first.  Special Education is a service, not a ‘place that students go.’  Professional development 

needs to open people’s hearts and minds just as much as developing tech
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language preferences, and training for families and staff in accessing the use of interpretation and translation services.  Increased funding 
is needed for interpretation/translation services within the district and to access outside services when needed. 

�x Additional staffing supports are need to support English Learners and families.  This includes additional ELD training specialists, 
increasing the number of bilingual staff, and expansion of Student Support Centers to all school sites. 

�x Training is needed for staff in designated and integrated ELD, meeting the needs of English Learners in distance learning, reclassification 
of dual designated students, anti-bias and anti-racism, and capacity-building for counselors to address non-academic issues and refer 
students to an appropriate support.  

�x DELAC needs additional district support including, coordination with sites and technology and interpretation support for meetings.  
�x Affirm and support the development of home language, ensure integrity of the model and support for dual language/biliteracy language 

acquisition program pathways, and improve World Language course protocols so native, heritage, and bi/multilingual speakers are not 
scheduled/misplaced in certain world language courses or levels 

 
The African American Advisory Board (AAAB) provided input through a July listening session and August meeting.  Key ideas included: 
�x Our definition of ‘vulnerable’ needs to expand to include students of color and especially African American students.  We need to 

specifically monitor, conduct outreach to, and support African American students. 
�x 
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The Learning Options Form administered in early August provided valuable data for the district’s planning process.  Highlights of this data 
included: 
�x Approximately 68% of parents/guardians preferred blended learning or in-person learning if state and county health officials have deemed 

it safe to return to school. 
�x Approximately 47% of parents/guardians indicated that live instruction is the most important part of distance learning.  
�x Approximately 80% of parents/guardians reported that their students have a computer available for distance learning. 
�x Approximately 82% of parents/guardians specified that they have access to internet service. 
 
The key questions posed by stakeholders in the August 12, 2020 Virtual Town Hall event reflected similar interests and concerns as those 
expressed to that point by stakeholders in committees, surveys, and listening sessions. The webinar recording of the Town Hall is available 
for viewing in its entirety.  Some of the key issues raised included: 
�x The district’s ability to conduct in-person instruction, including the use of outdoor spaces and the measures being taken to control the 

spread of COVID and reopen schools as soon as possible. 
�x Live instruction during distance learning. How much will occur, what it will look like, and options for students who miss a session. 
�x The expectations parents/guardians and students should have of distance learning. 
�x The ability to provide trauma-informed, healing centered, Social and Emotional Learning (SEL) in the distance learning context. 
�x Resources for families whose devices are not working or who are in need of an internet hotspot/connectivity. 
�x The steps being taken to support the district’s most vulnerable students during distance learning. 
�x The supports for parents/families of students with an Individualized Education Program (IEP). 
 
Comments on the draft posted in mid-August provided additional input.  Key ideas from respondents identifying as teachers included: 
�x Staff need to be provided more voice in the district’s planning process. 
�x Concern about recording lessons, including privacy implications for students. 
�x Meaningful professional development is urgent and desired.  This should include support for distance learning engagement and use of 

technology. This should go beyond being provided links/software/other resources. 
�x Concerns about the overall amount of synchronous instructional minutes and potential for too much screen time. 
 
Key ideas from respondents identifying as parents, guardians, or caregivers included: 
�x The district should acknowledge and support working parents, who face challenges balancing work and supporting their students during 

distance learning.   
�x Respondents were divided on in-person learning, with some wanting to go back to in-person as soon as possible and others not wanting 

to return this year because they feel it is too dangerous 
�x The district should explore outdoor education options. 
�x Concern about the overall screen time that is expected during synchronous learning, in particular for younger students. 
�x Concern about the lack of meaningful social interaction and long-term impact on mental health of being away from school. 
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A recurring theme across teacher and parent/guardians/caregiver respondents was input that noted the length of the draft and desire that it 
be more concise.  Classified and other certificated staff responding noted the importance of additional instruction for students with 
disabilities, through either in-person options or home visits.  Key community member input called for additional details regarding the district’s 
specific supports for English Learners.  Specific areas noted included support for English Learners who may not have sufficient internet 
connectivity, providing designated English Language Development (ELD), and providing bilingual counselors.  
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�x Students reiterated the need for consistency of live instruction, the ability to access recorded lessons following the live lesson, and access 
to teachers outside of class time.  The district’s plan includes daily, live instruction, the use of lesson recording to provide students the 
ability to re-watch at a later date, and expectation that staff are regularly available to students and families. (See pages 24-25) 

�x 
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Continuity of Learning  

In-Person Instructional Offerings  

[A description of the actions the LEA will take to offer classroom-based instruction whenever possible, particularly for students who have 
experienced significant learning loss due to school closures in the 2019–2020 school year or are at a greater risk of experiencing learning loss 
due to future school closures.] 

Providing as much in-person instruction as can safely be delivered is a priority of many stakeholders and acknowledged by the district as an 
important means of addressing learning loss.  This is especially important for those groups of students who are disproportionately impacted 
by school closures. On July 15, 2020, the district, based on the recommendation of the Sacramento County Department of Public Health, 
announced that the 2020-21 school year would begin with full distance learning.  This decision was later affirmed by state guidance provided 
to schools by Governor Newsom on July 17, 2020.  This guidance detailed the conditions under which schools will be allowed to reopen, the 
requirements they will have to follow when bringing students back, and the circumstances under which a school or district may have to return 
back to a full distance model after reopening.   
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Actions Related to In -Person Instructional Offerings [additional rows and actions may be added as necessary]  

Description Total Funds  Contributing 

Personal Protective Equipment  (PPE) 
Face coverings (masks and, where appropriate, face shields) to ensure that students, staff, and family entering schools 
sites and staff working in the community are minimizing the spread of respiratory droplets while on campus. Increased 
supplies of soap and hand sanitizer that is greater than 60% alcohol.  

$293,610 N 
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Distance Learning  Program  

Continuity of Instruction  
[A description of how the LEA will provide continuity of instruction during the school year to ensure pupils have access to a full curriculum of 
substantially similar quality regardless of the method of delivery, including the LEA’s plan for curriculum and instructional resources that will 
ensure instructional continuity for pupils if a transition between in-person instruction and distance learning is necessary.] 

SCUSD has designed its ‘Return to Learn’ plan using six guiding principles:     
1. Commitment to grade-level content and instructional rigor. 
2. Focus on the depth of instruction, rather than pace. 
3. Prioritize content and learning. 
4. Maintain the inclusion of each and every learner. 
5. Identify and address gaps in learning through instruction.  Monitor students’ progress on grade-level appropriate assessments and     

adjust supports based on student results. 
6. Focus on the commonalities that students share in this time of crisis, not just on their differences. 
These are adapted from the six overarching principles for supporting students with unfinished learning set forth by the Council of Great City 
Schools (CGCS) in their Addressing Unfinished Learning After COVID-19 School Closures (June 2020) report. 
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In presenting distance learning plans to the board, staff have noted that significant gaps existed prior to COVID-19 and implementation of the 
‘Return to Learn’ plan represents a unique opportunity to improve in a time of crisis.  The alignment of teaching and learning to prioritized 
standards clusters, effective use of district assessments, consistent implementation of Universal Design for Learning (UDL) instructional 
practices, and other identified actions within this plan are not only for addressing the impacts of COVID.  These are critical moves for the 
district to improve student outcomes regardless of context (distance, blended, or in-person) and for the long term.  SCUSD’s distance 
learning plan will both maintain continuity of instruction during the coming year AND serve as a stepping-stone in the district’s overall 
continuous improvement journey. 
 
 
Note:  The terms ‘synchronous learning’ and ‘asynchronous learning’ are used throughout this document.  Following are SCUSD’s definitions of these 
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Access to Devices and Connectivity  
[A description of how the LEA will ensure access to devices and connectivity for all pupils to support distance learning.] 

As SCUSD begins the 2020-21 school year in a full distance-learning context and prepares for the possibility that much of the school year 
will continue in distance learning, ensuring access to devices and connectivity for all students is imperative.  The technology gaps identified 
at the outset of school closures deepened the district’s understanding of inequities that existed prior to COVID-19 and will continue to require 
attention even after students and staff have fully returned to an in-person model.  SCUSD’s efforts in the spring to provide all students with 
access to devices and connectivity have significantly reduced the identified gaps. However, significant areas of need remain, particularly in 
ensuring that all students have sufficient connectivity to engage in distance learning.  The ongoing efforts of the Attendance and Engagement 
Office and staff that support Foster Youth and Homeless Youth to facilitate access to devices and connectivity for low income students, foster 
youth, and homeless youth reflect the district’s efforts to bridge the device and connectivity gap for these and other student groups. 

During the spring school closures SCUSD distributed computers beginning with one per family and, as shipments arrived, expanded 
distribution to every student who was in need.  In planning for the fall, the district has prepared enough 
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Pupil Participation and Progress  
[A description of how the LEA will assess pupil progress through live contacts and synchronous instructional minutes, and a description of how 
the LEA will measure participation and time value of pupil work.] 

SCUSD will assess student progress through the implementation of common benchmark assessments and through the use of consistent 
formative assessment during instruction.   
 

District Common Assessments  
A common assessment portfolio has been developed to establish coherence and consistency in how student learning needs are assessed 
and, in turn, appropriate instruction or intervention is identified and provided to improve student outcomes.  The district has emphasized that 
these assessments should be low stakes.  Their purpose is to inform teaching and learning and to monitor student progress on grade level 
content.  The results should not be confused with students’ capacity to learn. Support materials for common assessments, including 
schedules and guidance for administration and use, have been developed to guide staff implementation.  These materials are aligned to the 
identified clusters of priority standards in the instructional scope and sequence documents discussed in the ‘Continuity of Instruction’ section. 
 

Key within the assessment portfolio are periodic Math and English Language Arts (ELA) assessments administered at the beginning of the 
year and at specific checkpoints throughout.  These ‘diagnostic screeners’ allow teachers to conduct more detailed analysis of individual 
student progress on identified learning standards.  The results can inform lesson design, unit design, and most importantly, identification of 
specific support needs for students.  When a student demonstrates significant gaps in a specific skill or cluster of skills, targeted support can 
be provided.  This can include differentiation of instruction during live or synchronous minutes and provision of tiered intervention support 
through small group or individual opportunities.   
 

The following example outlines the key assessments for Grade 3: 
�x SEP:  Oral Reading Record, ELA Benchmark Advance Interim Assessment 4 (from previous grade level) 
   Math Comprehensive Assessment (from previous grade level) 
�x OCT-DEC:  Math Interim Assessment 1, School Climate Survey 1 
�x DEC-JAN:  ELA Benchmark Advance Interim Assessment 2 
�x JAN-MAR:  Oral Reading Record, Math Interim Assessment 2 
�x MAR-APR:  ELA Benchmark Advance Interim Assessment 3, School Climate Survey 2 
�x MAY-JUN:  Oral Reading Record, ELA Benchmark Advance Interim Assessment 4 (optional) 
 

Additional diagnostics assessments are available to staff for ongoing use.  These include tools for assessing student progress in phonics and 
high frequency word (HFW) recognition. 
 

Formative Assessment  
Consistent and effective formative assessment practices during synchronous instructional minutes and live contacts will enable staff to best 
use these times to meet collective and individual student needs.  The use of these practices during daily instruction provides teachers real-
time assessments of students’ understanding of a specific concept or skill.  This information in turn allows a teacher to determine whether 
additional practice or reteaching is needed before moving forward with the lesson and/or unit.  It also allows for identification of specific 
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student needs and supports differentiation of instruction.  The California Department of Education’s Guidance on Diagnostic and Formative 
Assessments will be used as a framework when developing policies and procedures for implementing diagnostic assessments, formative 
assessments, and summative assessments. 
 

Grading 
For the 20-21 school year the district has revised the secondary grading scale to equalize the relative ‘spans’ of letter grades, with an ‘F’ now 
representing 50-59% instead of 0-59%.  As such, the lowest a student can get on any assignment is 50%.  This change was made in 
response to advocacy by stakeholder groups and research demonstrating the damaging effects of ‘zero’ grades on student outcomes. This 
change was made to Administrative Regulation 5121. 
 

Home-school Communication 
SCUSD will also values partnership with students and parents in progress monitoring.  Regular home-school communication about student 
progress will provide important information for parents/guardians and will support more open communication channels. With more open 
communication channels, students and parents/guardians will be able to more effectively provide important feedback and information to staff. 
This information can include details of current obstacles preventing full engagement.  It can also include identification of specific 
content/concepts that are presenting difficulty and which may require teacher follow-up.   
 

Pupil Participation 
Pupil participation will be determined based on multiple measures of a student’s attendance and engagement in learning.  Measures will 
include, but are not limited to: 
�x Evidence of participation in online activities: Zoom, iReady, Google Classroom, Clever, or other online activity 
�x Completion of regular assignments 
�x Contacts between SCUSD employees and the student or parents/guardians 
�x Other participation as determined by the site administrator 
Teachers will document attendance/engagement for each student in the Student Information System (Infinite Campus) every day and, at the 
secondary level, for every period.  Documentation of attendance in Infinite Campus is not unique to distance learning and will continue when 
students are attending in-person.  For Distance Learning instruction, teachers will also complete weekly documentation of each student’s 
synchronous or asynchronous engagement for each school day.  This will include verification of participation as well as a record of student 
assignments and progress. 
With portions of synchronous instruction being used to provide targeted small group and individual instruction, the total weekly amount of 
instruction received within the synchronous context will vary by student, though all students will be provided the minimum threshold of 
minutes through a combination of synchronous and asynchronous instruction. 
 

Time Value of Work  
Teachers will be responsible for assigning the time value of assignments given in their respective classes/courses.  This will allow for more 
precision in assignment of time value given that teachers are routinely modifying instruction and assignments based upon ongoing 
assessment of individual and collective student needs.  Time value for assignments will be recorded within the Weekly Engagement Record 
form to be completed each week. This form is based upon the template developed by the California Department of Education (CDE) to meet 
the requirements of Senate Bill 98 and requires that teaches specify the time value of both synchronous and asynchronous activities. 

https://www.cde.ca.gov/ls/he/hn/guidanceonassessments.asp
https://www.cde.ca.gov/ls/he/hn/guidanceonassessments.asp
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Distance Learning Professional Development 
[A description of the professional development and resources that will be provided to staff to support the distance learning program, including 
technological support.] 

SCUSD’s will provide professional development opportunities and resources that support staff in implementing the distance learning program 
described in this plan.  These will include, but are not limited to, opportunities and resources to implement Universal Design for Learning 
(UDL), Google Classroom, and the district’s common assessments.  A first cohort of schools will also be provided professional development 
to implement a Multi-Tiered System of Supports (MTSS). 
 
Following spring school closures and prior to the launch of distance learning, teachers were provided the opportunity to complete three 
phases of professional development.  The first of these was a series of three modules on Universal Design for Learning (UDL).  The second 
phase familiarized staff with the range of distance learning tools to be used in delivering instruction, including Google Classroom, and 
included a module specific to support and accessibility tools for students with disabilities.  The third phase provided grade-level specific 
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Professional Development for All Teachers and Leaders 
Specific professional learning activities that will be mandated for all teachers and leaders include: 
�x The three self-paced modules for Universal Design for Learning (UDL) described above.  Teachers will complete these modules and the 

corresponding processing guides and submit the processing guides to their principal or supervisor before the end of August 2020. The 
time to complete the three (3) modules is approximately one (1) hour per module for a total of three (3) hours.   

�x District provided, self-paced online professional learning related to the use of Google Classroom.  Teachers will complete this online 
professional development and certify completion before the end of August 2020. The expected time for self-paced training is up to six (6) 

https://us.corwin.com/en-us/nam/the-distance-learning-playbook-grades-k-12/book275865
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Essential learning for Substitute Teachers will include the use of instructional technology (Google Classroom, Zoom) and strategies for 
teaching in a virtual environment. 
 
Existing professional learning opportunities that will also support the distance learning program include teacher collaboration time and 
feedback from principals.  The district expects principals to consistently join teachers during virtual collaborative sessions and ‘walk’ virtual 
classrooms just as they would in an in-person context.  Following and during these visits/observations, principals can act as thought partners, 
providing timely and specific feedback on teacher practice.  Regular principal observations/visits will not only support continuous 
improvement for individual teachers, but also provide valuable data that can inform the design of more targeted professional development, 
just as teachers are using formative assessments and the district’s common assessments to inform lesson and unit design. 
 
Multi- Tiered System of Supports (MTSS) Cohort Launch  
An additional strand of professional learning that will support implementation of the distance learning program and in-person instruction is a 
three-year cohort model to install and sustain a Multi-Tiered System of Supports (MTSS).  Beginning in 2020-21, schools will be trained in 
three successive cohorts. This rollout will include extensive training and coaching to install an MTSS.  The key training activities during Year 
1 of each cohort’s trajectory will occur over a five-day period.  The five days build the capacity of school leaders to act as problem solvers, 
change agents, coaches and facilitators, and collaborators.  Training also includes the development of school leaders to engage in 
continuous improvement and to build future leaders within their own communities. 
 
Successful implementation of MTSS will benefit ALL students, and in particular will support improved outcomes for student groups who have 
historically lacked access to the resources and support needed to achieve at their fullest potential.  This was critical prior to COVID and is 
even more urgent during the time of school closures given the pandemic’s disproportionate impacts on specific student groups. 
 
To support parents, guardians, and caregivers as coeducators for their student(s), the district developed and is offering virtual capacity-
building opportunities and is making available additional resources through a Parent Distance Learning Kit and Virtual Volunteer Protocol.  
Developed by the Family and Community Empowerment (FACE) department, these efforts are designed to help families prepare for the start 

https://docs.google.com/document/d/1Z9VwOo9QbMeRYzpCLYofZ7umSbQ7PWfaIjRmtBkl1rE/edit?usp=sharing
https://learn.scusd.edu/start-here
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teachers.  Specific supports will include set-up of Special Day Classrooms, new teacher support for IEPs, and site wide implementation of 
a Multi-Tiered System of Supports (MTSS). 

�x Instructional Aides: Aides that are assigned to classrooms and aides that are assigned to individual students will assist students during 
distance learning and help teachers manage instruction.  This will include contracted aides as well as district staff.  In accordance with the 
student’s IEP, instructional aides will provide support in virtual breakout rooms and, as appropriate, during targeted synchronous 
instruction.   

 
Health and Safety Protocols 
The roles and responsibilities outlined within this section are from SCUSD’s Return to Health plan.  This plan was developed using 
recommendations from the Sacramento County Office of Education (SCOE), Sacramento County Public Health, California School Nurses 
Organization, California Department of Health, California Department of Education (CDE), and the Centers for Disease Control (CDC).  
Broad responsibilities applicable to all staff include: 
�x 

https://returntogether.scusd.edu/return-health
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�x Bus Drivers/Transpor tation Staff:  Ensure adequate space for physical distancing at bus stops and school loading and unloading zones.  
For active screening, the driver or aide must screen each rider for symptoms prior to boarding the bus.  Mark or block seats that must be 
left vacant to ensure physical distancing.  Ensure good ventilation and open/partially open windows. Thoroughly clean and disinfect buses 
daily and after transporting any individual who is exhibiting symptoms of COVID-19. 

• Support Staff:  Provide tele-supports rather than in-person when feasible.  Encourage activities and strategies that promote positive 
coping during times of stress for adults and children 

 
Additional Staff Expectations for Distance Learning 
Teachers  
�x Engage with families on an ongoing basis, 
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Counselors 
Counselors will build upon the structures that have been put in place over the past few years to support a range of student needs within the 
distance learning and in-person contexts.  Counselors will increase collaboration with college access partners so that all students receive 
one on one or small group support with the submission of college applications and the Free Application for Federal Student Aid (FAFSA).  
Counselors will leverage Google Classroom to streamline communication with students.  In order to make themselves more available to 
students and families, counselors will communicate a description of the services that they will provide over the course of the year.  They will 
post their virtual and/or in-person office hours to ensure parents/guardians and students are aware of their availability. 
 
Expanded Learning 
Expanded Learning programs will provide support to students during their synchronous and asynchronous distance learning time.  The 
specific implementation at each school site will depend on the locally identified needs.  Examples of supports to be offered include, but are 
not limited to, home visits, phone calls, connecting families and students to resources, providing social emotional help, online enrichment 
classes, small group instruction, tutoring classes, homework support, and credit recovery and elective courses at high school.  Staff will also 
support the district’s implementation of learning hubs.  These hubs, described in the In-Person Instructional Offerings section, will serve 
students during the school day, supporting them with distance learning and providing other activities.  The specific program at each learning 
hub will be developed with site leaders and priority given to children of essential workers, students with special needs, foster youth and 
students experiencing homelessness.   
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Supports for Pupils with Unique Needs  
[A description of the additional supports the LEA will provide during distance learning to assist pupils with unique needs, including English 
learners, pupils with exceptional needs served across the full continuum of placements, pupils in foster care, and pupils who are experiencing 
homelessness.] 

In presenting its ‘Return to Learn’ Plan, SCUSD emphasized that the additional supports required to address the impacts of COVID-19 need 
to be viewed through an equity lens. The fourth guiding principle in SCUSD’s ‘Return to Learn’ plan is to ‘Maintain the inclusion of each and 
every learner,’ reflecting the district’s commitment to ensuring equitable access to engaging, grade-level content and instructional rigor for all 
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designated ELD.  These modules will be fully implemented in 2021.  ERWC training is coordinated through CSUS and SCOE and is offered 
at least twice a year by the county.  SCUSD staff have also partnered to implement a yearly conference focused on ERWC modules. 
 
Secondary grade (middle and high school) students who test at ELPAC level 1 and 2 and have been in the country fewer than three years or 
are English Learners with an Individualized Education Program (IEP) have access to National Geographic/Cengage curriculum.  This 
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�x 

https://www.nagc.org/virtual-instruction-gifted-students
http://udlguidelines.cast.org/?utm_medium=web&utm_campaign=none&utm_source=cast-about-udl
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Description Total Funds Contributing 

Training Specialists and Curriculum Coordinators  
Lead the district’s distance learning program including the use of grade level scope and sequence plans, administration 
and use of the district’s common assessments, and implementation of the skills and strategies acquired in professional 
learning.  Facilitate effective delivery of research-based, standards-aligned instructional practices. Expand professional 
development efforts to meet distance learning context needs including, but not limited to, integration of Social Emotional 
Learning practices, use of the learning management system (Google Classroom), and implementation of targeted small 
group and 1 on 1 instruction. 

$4,996,850 Y 

Collaboration Time  
Weekly hour of time for teachers to collaborate with peers on approaches to improving student achievement. While in 
distance learning and/or a hybrid model, collaboration will be focused on assessing and addressing learning loss and 
responding to the identified needs of students, particularly those who are most vulnerable to the disproportionate impacts 
of COVID. 

$5,558,673 Y 

Special Education Instructional Assistants and Psychologists  
Continue providing appropriate staffing for both position types and adapt delivery of services and supports to distance 
learning context. 

$19,623,365 N 

Homeless Services  
Maintain existing staffing and supports specific to Homeless Youth. Expand efforts to provide access to devices and 
connectivity, particularly during any transitions between living situations. 

$161,872 N 

Enrollment Center  
Maintain existing staffing and supports so that students are efficiently transitioned into school system and between school 
sites. Centralized services including an immunization clinic, family services, a summer feeding program, services for 
families in transition, and translators. 

$247,873 Y 

Expanded Learning Programs  
Provide support to students during synchronous and asynchronous learning time.  In collaboration with partners, develop 
programs at each school site to provide supports that include home visits, outreach, referral to resources, online 
enrichment, small group instruction, tutoring, homework help, and credit recovery/elective courses at high schools.  Pilot 
in-person learning hubs at elementary schools with possibility of expansion to additional expanded learning elementary 
sites. 

$10,438,240 Y 

Distance Lea rning Professional Development  
Two (2) additional days of professional learning to help prepare teachers to 
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Pupil Learning Loss  

[A description of how the LEA will address pupil learning loss that results from COVID-19 during the 2019–2020 and 2020–21 school years, 
including how the LEA will assess pupils to measure learning status, particularly in the areas of English language arts, English language 
development, and mathematics.] 

SCUSD will measure learning status through the regular administration of benchmark assessments over the course of the 2020-21 school 
year.  As discussed in an earlier section of this plan, the scope and sequence documents developed for English Language Arts (ELA) and 
mathematics include specific guidance for administration of the district common assessments.  This includes administration, prior to October 
2, 2020, of the end-of-year benchmark assessment from the prior year to assess each student’s learning status on content and skills from the 
preceding grade level.  These benchmarks will be used as one key means of assessing learning loss, along with the daily formative 
assessment conducted by teachers during live instruction and asynchronous activities.  Over the course of the year, regular benchmark 
assessments in both ELA and Math will allow teachers and schools to continue monitoring student learning status, including the rate at which 
students are making up for any learning loss. Disaggregated assessment results in ELA and math allow for measurement of learning status 
for English Learners.  This can include disaggregation by ELPAC level to review learning status in a more targeted manner.  
 
School sites are being provided a full month of time in which to administer the initial benchmark assessment to allow for effective 
establishment of a safe learning environment and re-engagement of students in school.  It is important to reiterate that assessment of 
students’ learning status will begin the first day of school and continue each day.  The formative data being gathered by teachers throughout 
instruction is a critical component to understanding what learning loss has occurred and to identify each student’s individual learning needs. 

Pupil Learning Loss Strategies 
[A description of the actions and strategies the LEA will use to address learning loss and accelerate learning progress for pupils, as needed, 
including how these strategies differ for pupils who are English learners; low-income; foster youth; pupils with exceptional needs; and pupils 
experiencing homelessness.] 

The primary means of addressing learning loss and accelerating learning for pupils will be the tiered instruction delivered through 
synchronous instructional time.  The strategies at each Tier of Instruction are: 

Tier 1: All students will receive standards-aligned instruction focused on priority standard clusters.  English Learners will also receive 
designated ELD focused on the English Language Development standards, and integrated ELD focused on the ELD standards in tandem 
with the academic content standards.  This will allow for depth of instructional focus on the key skills and concepts that are most critical for 
the respective grade level/content area, and will allow English Learners to develop critical language skills.   

Tier 2:

https://drive.google.com/file/d/1uty4UsmO0x47g7UQKz0M22H10EaxH1My/view
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Mental Health and Social and Emotional Well -Being  
[A description of how the LEA will monitor and support mental health and social and emotional well-being of pupils and staff during the school 
year, including the professional development and resources that will be provided to pupils and staff to address trauma and other impacts of 
COVID-19 on the school community.] 

Social Emotional Learning (SEL)  
To effectively support the social and emotional well-being of students and staff during the school year, Social Emotional Learning (SEL) 
lessons focused on universal themes have been developed to supplement existing SEL work and complement the academic curriculum.   
Themes include collaboration, confidence, gratitude, perseverance, perspective taking, and more.  Each theme includes mini-lessons for 
elementary and secondary grade levels and resources for connecting to families.  Resources supporting universal practices across the year 
include guidance for implementing school wide mindfulness practices, guidance for weekly community circles, a teacher sample schedule for 
each month, and guidance for daily integration of SEL based upon the district’s three signature practices.  The three signature practices 
include (a) opening each class with a welcoming/inclusive activity, (b) engaging strategies or Brain Breaks throughout class, and (c) Ending 
each class with an optimistic closure. 

https://docs.google.com/document/d/1G5wnupw3udub9X0w6t31Y_V-IN0-8f1bX1FVWNwz_IY/edit?usp=sharing
https://docs.google.com/document/d/1G5wnupw3udub9X0w6t31Y_V-IN0-8f1bX1FVWNwz_IY/edit?usp=sharing
https://sites.google.com/scusd.edu/sel/home
https://sites.google.com/scusd.edu/antiracistclassroom/home
https://www.crrf-fcrr.ca/en/resources/glossary-a-terms-en-gb-1/item/22793-anti-racism
https://docs.google.com/document/d/1m1vzzNxqycu4fDLxMZQ2YBJSiTUxSWRawsrWwtWlnkA/edit?usp=sharing
https://sites.google.com/scusd.edu/sel/home/educator-resources/teaching-sel-and-integrating-into-academics


https://pureedgeinc.org/
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�x “Restorative” means changing our own attitude, taking deep breaths ourselves if we need to; it means believing in students, especially 
when they misbehave. 

�x Separate the deed from the doer – 
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health and social emotional well-being supports at schools.  This includes exploration of Medi-cal billing as an additional way to partially fund 
the expansion of supports.   
 
Tiered supports for mental health promotion, awareness, and supports are outlined in the table below: 

 
These tiered supports are implemented by the Connect Center, a centralized Student Support Center, and site-based Student Support 
Centers at 27 school sites.  The Connect Center is staffed with a Coordinator, two School Social Workers, a Student and Family Specialist, 2 
Youth and Family Advocates, and community partners.  A typical Student Support Center at a school site is staffed with a Coordinator, 
School Social Worker, Interns, and various local community partners.  These staff work to integrate all services for students and families by 
framing behavioral, mental health, and social services within the context of school culture and learning. 
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Bullying Prevention 
SCUSD recognizes that bullying is still a very relevant concern during the time of school closures.  Prior to the closure of schools, 
cyberbullying was already an area of focus and remains so during distance learning.  During the period of school closures, the Bullying 
Prevention Specialist will continue to provide bullying/cyberbullying resources to school sites.  This will include training in online bullying for 
site administrators, who in turn can provide the information to their teachers.  Resources are also being made available to all administrators 
and teachers to help prevent online bullying.  These include lesson plans and classroom activities from Be Internet Awesome, an online 
curriculum. 

Pupil and Family Engagement and Outreach  
[A description of pupil engagement and outreach, including the procedures for tiered reengagement strategies for pupils who are absent from 
distance learning and how the LEA will provide outreach to pupils and their parents or guardians, including in languages other than English, 
when pupils are not meeting compulsory education requirements, or if the LEA determines the pupil is not is not engaging in instruction and is 
at risk of learning loss.] 

Attendance and engagement in school are prerequisites for academic success.  A meaningful connection to friends, caring adults, and 
engaging subject matter and activities in class are at the core of what our students need to learn and thrive in any environment. This will be 
true regardless of what school looks like this fall. SCUSD does not only want students to be present or “logged in,” we want them to be 
engaged: interacting, thinking and connecting.’ 
 

The district’s Attendance and Engagement Plan takes into consideration all of the recommendations and guidance from federal, state and 
county Public Health and Education Offices as well as the requirements outlined in Senate Bill 98.  Using the framework from SCUSD’s 
Return to Health Plan, the district has created a plan to monitor student attendance and engagement and provide support to students, 
families and school sites when needed. 
 

The COVID-19 pandemic has presented numerous challenges to the effective monitoring of attendance and engagement.  During the spring 
school closures the district identified new best practices, learning from the efforts of teachers, administrators, and other staff.  A key change 
has been the expansion of the district’s definition of student engagement and monitoring methods.  In the spring, engagement was limited to 
physical actions such as logging in to a software platform, being present at a virtual meeting, or sending an e-mail.  Moving forward, student 
engagement will be defined as having three components:  
 

Behavioral engagement (Physical Actions) 
The physical actions a student uses to interact with the learning material such as attending, writing, reading, studying, or watching. 
Cognitive Engagement (Cognitive Processing) 
Reflects the extent to which a student is thinking about the learning activity, or attending and focusing on the task. 
Emotional Engagement (Motivation and Emotional Response) 
Reflects a student’s involvement in and enthusiasm for school as a whole as well as their emotional connectedness to others on campus. 
 

 



https://pureedgeinc.org/
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Tier 2: Students who attend/engage moderately (60-80%) 
�x Phone calls home, informational postcards, training with technology 
�x Provide device for distance learning (as needed) 
�x Referral to student support center or Connect Center 
Tier 3: Students who attend 40-60% of the time 
�x Referral to student support center or Connect Center 
�x Action Plan created with student and family 
�x School Attendance Review Team (SART) meeting 
Tier 4: Unreachable students: No contact or engagement or <40% attendance 
�x Home visits 
�x Referral to ACCESS or outside agencies 
 

To support implementation of the above strategies, site-level attendance and engagement teams will conduct weekly data reviews, student 
level case management, and data-based site level planning to address identified issues.  The district is prioritizing the use of attendance data 
as a source for assessing student needs, including potential mental and social emotional health needs. Data review is supported by the Early 
Identification and Intervention System (EIIS), a tool that generates real-time student data to inform targeted intervention and daily practices.  
The data helps sites identify students who exhibit attendance, behavior, or course performance that puts them at risk of falling behind. 
 

When a student is unable to attend/engage daily, either virtually or in person, schools may need to implement Short Term Independent 
Studies contracts and/or refer the student to the Capital City Independent Studies Program. Students on Short Term Independent Studies 
contracts are required to work independently without synchronous learning time. 
 

https://www.scusd.edu/covid-19-enrollment-registration-forms
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Section Description Total Funds Contributing 

Pupil and Family 
Engagement 
and Outreach 

Parent Teacher Home Visit  (PTHV) Program  
PTHV staff pivoted early to the distance learning context, providing training over the summer to staff to 
certify them for implementation during school closures.  The continued implementation of Home Visits 
is a critical arm of the district’s efforts to increasing the sense of connectedness/belonging to school, 
foster increased communication between home and school, and building positive relationships between 
staff and families. 

$510,953 Y 

Multiple Areas 

Matriculation and Orientation Center (MOC)   
MOC staff will support translation and interpretation across multiple departmental efforts throughout the 
distance learning context.  To date this has included the translation of communications to families, draft 
plans such as the districts ‘Return Together’ components and the early draft of this plan, and resources 
to support students and parents/guardians during distance learning.  MOC staff also provide 
simultaneous interpretation support during meetings and directly respond to parents/guardians in their 
home language.   

$767,501 Y 

Multiple Areas 
Additional  Interpretation Services  
Service Agreement with Excel interpretation services to provide translation services that are currently 
not available through the district’s Matriculation and Orientation Center. 

$21,000 Y 

Pupil and Family 
Engagement 
and Outreach 

Family Communication Program  
Additional attendance and engagement support through a service agreement to establish partnership 
with Every Day Labs to reduce distance learning absences through improved communication with 
parents. Communications help families take action to support attendance and participation in distance 
learning. 

$74,026 N 

Multiple Areas 
Technology materials and services for staff to work remotely  
Includes computers and headsets to enable staff to support implementation of district programs 
remotely.  Also includes Zoom K-12 contract for 2020-
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Teacher Collaboration Time  
Teacher Collaboration time is intended primarily for staff to engage in collaborative review of data, student work, and planning instruction that 
best meets the needs of students who continue to experience inequitable outcomes in our schools and district.  This includes English 
Learners, Foster Youth, Homeless Youth, Students with Disabilities, and other student groups.  As distance learning and school closures 
continue, this collaboration time has become even more critical as a resource for teachers to improve their individual and collective capacity 
to address inequitable outcomes remotely.  As discussed in this plan, focus areas for the district this year include Universal Design for 
Learning (UDL), Designated and Integrated ELD, Multi-Tiered Systems of Support, and formatively assessing student needs so that targeted 
small group and 1 on 1 synchronous instruction can be used most effectively.  Collaboration time with colleagues can build upon and deepen 
these focused efforts.  All of these focus areas are specifically aimed at (1) addressing learning loss and (2) accelerating growth for students 
demonstrating the most need.  
 

Enrollment Center  
While the enrollment center serves the entire district, it represents a key component of the district’s equity-based efforts to provide services 
to the community where they are needed most
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�x Parent Teacher Home Visits: This program is based only at Title 1 designated school sites.  While all students and families at the school 
are eligible to participate, the program is primarily intended to impact school sites and communities that have the highest percentage of 
low-income students. 

�x Expanded Learning Programs: The programs are focused at sites with the highest student needs and enrollment in programs exceeds 
district percentages for socioeconomically disadvantaged students and English Learners. 

�x Computers and Additional Technology to Support Distance Learning: This action was implemented to ensure that all students have a 
dedicated device with which to access distance learning. While all students are eligible to access a device, the action was principally 
directed towards students who did not already have a device and would not be able to obtain a device on their own.  Similarly, the 
provision of additional technology, including hotspots on an as-needed basis, is being principally directed toward families and students 
who are not able to obtain this without support. 

 

Actions described in this plan that are funded by multiple resources and have components with a particular focus on increasing and 
improving services for unduplicated pupils include:  
�x Curriculum Coordinators and Training Specialists: This team includes staff that focus jointly on English Language Development (ELD)device, the actio66 424.04
-0.03(E)1(LD)1())2(dev)-1(i)1(Sv)-1ioord2(dev)-1(i)1(Sv) 13.8 re
f (i)2p
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risk/response and intervention.  While all students and families have access, these resources, similar to nurses and social workers 
described above, are intended to meet the needs of youth and families that experience higher rates of health challenges and accessing 
services on their own. Again, this is intended to primarily benefit unduplicated students and other vulnerable youth. 

�x Teacher Collaboration Time: This weekly time is provided to certificated staff to collaborate on ways to meet the needs of unduplicated 
pupils.  This time has increased importance during the current year, as staff collaboration will need to address pupil learning loss.  Given 
the anticipated disproportionate impacts of learning loss on vulnerable students, which include unduplicated students, staff will need to 
collaboratively plan for instruction that addresses those impacts. 

 

Other actions and services that continue to be provided as an increase or improvement to unduplicated students include:   
�x Linked Learning and Career Technical Education (CTE) Programs 
�x District Librarians at Secondary Schools 
�x 
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